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EXECUTIVE SUMMARY

CAS was introduced in the late 1990s, particularly the Ninth Plan (1997-2002) to
complement Liberal Promotion Policy (LPP), which aimed at reducing dropouts and
repetition, particularly at primary schools. Later, Program Implementation Plan (PIP) for
1999-2004 forwarded continuous assessment of students, a mechanism whereby the
cognitive, affective and psychomotor domains of students’ behaviour are taken into account
in the final grading of students’ school performances, as key element of quality education.

Accordingly, Tenth Plan (2002-2007) programmed to introduce CAS up to grade 5 on the
basis of lesson learnt from a pilot program in the five Compulsory Primary Education (CPE)
districts beginning in the year 2000/1. Final report on Effect of CAS on Student’s
Achievement, Dropouts, and Attendance (CDC, 2003), however, revealed that the CAS did
not show any fixed trend in the improvement of students’ achievement. Still later, final report
of the Joint Evaluation of Nepal’s SSRP Program (2009- 2016) came with the concluding
remarks that the CAS was not yet ready to take an important role in ensuring sustainability. It
was mainly due to its poor acceptance and understanding among teachers, pupils, parents, and
decision-makers.

Following the lessons learnt from SSRP, one of the notable strategic interventions of the on-
going School Sector Development Plan (SSDP...) was to build on the achievement of the
SSRP with an emphasis on making both formative and summative assessment more skills and
learner-centred.

In this background, present research study was carried to explore effective measures to
strengthen continuous assessment of students at schools. Its purpose was to identify the
provision made for CAS in terms of capacity building programs, inputs like manuals and
testing tools for teachers, portfolio for students, and support mechanism (e.g. financial and
technical) to schools. Likewise, it was to identify the lessons learnt and key issues facing the
effective implementation of the CAS by the schools. It was also to explore the techniques to
link the use of the CAS and the Letter Grade system in examination for enhancing students
learning and performance.

The study used SSRP (2009-2016), and SSDP (2016-2023) documents and Education Act
2073 (eight amendment) as referents. Research reports and internal monitoring reports e.g.,
final report on Effect of CAS on Student’s Achievement, Dropouts, and Attendance (CDC,
2003), and final report of the Joint Evaluation of Nepal’s SSRP Program, 2009- 2016 (2016)
were reviewed. The study explored Program Handbook on CAS, 2056, Teachers Training
Handbook on CAS, 2056, Teacher’s Guidebook on CAS, 2056, and Instructor’s Guidebook
on CAS, 2056. Likewise, Implementation Guide on CAS, 2068, CAS Implementation
Guideline, 2072, and Letter Grading System Implementation Policy was also reviewed.



Research Method/ Methodology

The study was completed in three different phases. Identifying sources of data, selection and
size of sample districts, preparation of research tools and timeline, arranging familiarity
workshop among related experts, and pilot testing the tools were made during the inception
phase. A purposive sampling of the districts (total 8 districts) and schools (total 32 schools) to
represent two EGRA implemented districts and at least one district from each province was
made, which represented all three ecological belts i.e., Mountain, Hills and Terai. The basic
unit for sampling in this study was a school, and therefore at least 4 schools representing two
from urban and two from rural area of each sampled district were selected.

Likewise, field visit, interviewing /FGD with relevant and key stakeholders, categorizing and
coding, and analyzing key events in reference to selective study reports and publications were
made in assessment phase. Qualitative data were analyzed, described and interpreted through
conceptualization and explanation. The field data were analyzed through (a) categorizing and
coding, and (b) analyzing key experiences. The field experiences were constantly compared
with provisions in manual documents, which were initially reviewed for the study purpose.

Finally, final analysis, sharing key findings with experts and practitioners, and report writing
were carried in consolidating phase.

Provisions for CAS

Field information on provision made for CAS, and perception of teachers and other stake
holders were studied under different sub themes (1) Conceptual Clarity (2) Capacity building
Manuals and testing tools (3) Student portfolio and (4) Support Mechanism. The major
findings of the study were as follows:

- Most of the teachers and Head teachers recognized formative assessment as mere
formality. They failed to accept CAS as means for child friendly learning and
evaluation. Subject teachers identified CAS as mere additional load to them. For
parents CAS was ‘taking test time and again’ and for students CAS was ‘passing
exam without taking test’.

- There was seemingly lack of focused (e.g., in school demonstration/ subject focused)
training. Training programs did not include (address) needs of all the subject teachers.
They were inadequate (e.g., too general) to learn test item development techniques
relating it to concerned curriculum. Trainings were not supported by evaluation and
feedbacks. Trainings supported by on-the-spot demonstration, however, were
relatively effective.

- More teachers were pre-occupied with record keeping. For many teachers, CAS
format filling was mere a forced routine work. Even in CAS implemented schools,
student’s progress forms were filled during periodic exams for technical purpose only.
Many teachers (and HTs as well) were not sure in what ways the total sum of tick
marks for individual student in particular subject could be made compatible with
exam results. Most often, CAS formats were not revisited to identify students’
problems, and therefore corrective measures were rarely taken.



- Use of portfolio had become more a technical work and formality for both HTs and
teachers. Portfolio management in some schools was seemingly good only in the
lower grades (grade one to grade three). Teachers and HTs were not clear on the ways
to make evaluation of portfolio compatible with exam results. Most of the parents
were not provided, or they were not aware of their children’s portfolio at school. In
some schools, students’ portfolio were collected in plastic sacks and stored.

- In the Manuals, there was clear indication of responsibilities of every concerned
authorities and personnel for effective implementation of CAS. However, most of the
SS and RPs were occupied with other administrative tasks, and therefore the
supervision of CAS and monitoring mechanism was less effective. DEO, supervisors,
and RPs rarely managed CAS related in-house trainings. School lacked necessary
financial/technical support for project works, and other tools to develop psycho-social
domains of students.

- SMC members were less aware of CAS practices, and no programs were conducted
from any level to aware SMC on implementing CAS at schools. As such, their
constructive feedbacks were not observed. In the absence of proper orientation on
meaning and purpose of formative assessment, schools found almost no supports from
parents.

Compared to non CAS-effective schools, there were few CAS-effective schools, which were
doing their best to practice CAS. The common practices of CAS-effective schools were:

- Making CAS systematic through school based operational plan. Most of these schools
had their own school calendars, where staff meetings were scheduled once a month.
CAS practices were focused in their agenda to discuss.

- HTs in these schools were enthusiastic and motivated to implement CAS in their
schools, where teachers were found accountable to HTs. There was timely distribution
of CAS manuals and record files.

- In spite of the provision of LPP, most of these schools promoted students (even in
class 1-3) only after their students met minimum requirements to be promoted. Most
often, the parents of the students who failed to meet minimum requirements were
called at school for discussion.

- Even CAS-effective schools found it difficult to implement CAS in upper classes
(e.g., class 4 to class 7)

Key Issues and Challenges in Implementing CAS

Based on the findings on provisions made for CAS, and the perception and practices of
teachers, head teachers and other stakeholders, key issues and challenges in designing,
administrating, evaluating, reporting, remediating, and sustaining CAS were identified.

- One of the major issues and challenges of designing CAS was to integrate CAS and
liberal promotion policy in an effective way. Designing contextual CAS manuals, and
curriculum, and designing packages on in-school focused training was another
challenge.



Portfolio management and CAS format filling in upper classes (class 4 to 7) were
challenging. Likewise, lack of active initiation and moderation from schools was an
additional issue in administrating CAS.

So far evaluation is concerned, managing time for diagnostic testing of students’
performances was challenging.

Lack of descriptive report on students’ progress was an issue in reporting. Another
key issue and challenges of CAS was to make remediation and enrichment backed by
constructive remedial instructions integral to students learning assessment.

Collaborating the overall needs and contexts of particular school and CAS policies
was vital in sustaining CAS. Raising the feeling of ownership among teachers to make
assessment tools and rating scales, and minimising growing negativity towards CAS
among its stakeholders were challenging issues.

Linking the use of the CAS and the Letter Grade system

In CAS implemented schools there was generally accepted tradition to make different column
for CAS in progress report cards and assign Grade A, B, or C. Criteria to assign grades were
not suggested in the report cards. A high range difference between these grades was the
inherent problem within it, which needed to be specific. Research participants and experts
suggested to add at least two grade points (e.g., A, B, C, D, and E), and come with proper
descriptors. Criteria for the grades were to be listed in report cards.

Recommendations

Based on the lesson learnt from this study two major recommendations in terms of capacity
building and school-based administration of CAS are forwarded.

1.

Capacity building: All perspective teachers have to pass through intensive and
rigorous training on CAS. It is recommended to make provision of full time course
involving the concepts, modalities, and techniques of CAS in teacher preparation
classes of the universities. Likewise, concerned bodies need to ensure subject specific
intensive and regular in-service and ‘to the spot’ trainings on CAS. Such trainings
should be handled by experts in the area.

School based administering of CAS: It is recommended to make provision of a
separate continuous assessment unit in all the schools. It needs to be headed by a
senior non-teaching staff, who is accountable to the HT. This unit should be
responsible for systematic recording of all CAS related information of individual
student; and collect assessment scores from the teachers so as to make entry into the
students report sheets. This unit can further be supported by school CA committees,
consisting department heads and section in-charges.
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1. BACKGROUND

Assessment is the process of making judgement about student’s performance on a particular
task. Opposed to the concept of once-for-all assessment, Continuous Assessment of Students
(CAS) acknowledges educational assessment in broader term, which includes many
procedures used to obtain information about students’ achievement and learning process. In
other words, CAS refers to on-going, diagnostic, classroom-based process, where the full
range of information is gathered and synthesized by teachers to assess students’ performance.
The use of variety of assessment instruments, and quality of supportive feedback that follows
the assessment, potentially influences students’ learning. In the international scenarios,
formative assessment has already been accepted as inherent part of quality education. In this
line, the education policy makers of Nepal are in continuous effort to find its effective
implementation, which is even reflected in comprehensive educational reform projects like
SSRP and SSDP among others. In this background, here follows the context and objectives of
CAS in Nepal. It also brings into light different policy level initiatives to implement CAS,
and the purpose of this study.

1.1 Context and Objectives of CAS in Nepal

Ministry of Education (MoE), Nepal, is in the process to implement recently developed
School Sector Development Plan (SSDP). The plan has acknowledged Continuous
Assessment of Students (CAS) as major strategic intervention at school sectors for quality
education. This seven-year plan (July 2016 to July 2023) is to continue its efforts to ensure
equitable access to quality education for all. Among ten different strategic priority of SSDP
(decentralized governance and federalism, quality and effective pedagogy for improved
learning outcomes, curriculum framework and learning materials, assessment and
examinations, teacher management and professional development, language and education,
equality and inclusion, enabling environment, infrastructure development and school safety,
and capacity development), the plan has stressed that the assessment and examination system
is yet to strengthen its focus on application and synthesis skills. In doing so, it accepted CAS
as supportive means to meet this goal.

SSDP, in general, has followed SSRP, which ran from 2009 to mid-July 2016. This latest and
final program in the 15 year EFA National Plan of Action, 2001-2015, had focused on three
pillars of access, inclusion, and quality, which was structured across three components: (1)
Basic education (grade 1-8), ECED/PPE, literacy and lifelong learning, (2) secondary
education (grade 9-12) and technical and vocation learning pilot programs, and (3)
institutional capacity strengthening (including teacher management) for the planning,
delivery, and monitoring of educational services and products. As envisaged in SSRP, some
fundamental achievements were observed within these components. However, though SSRP
stressed CAS as impactful strategic measure to ensure quality education through quality
assessment practice, final report of the Joint Evaluation of Nepal’s School Sector Reform
Plan Program, 2009- 2016, came with the concluding remarks that the CAS was not yet ready
to take an important role in ensuring sustainability. It was mainly due to its poor acceptance
and understanding among teachers, pupils, parents, and decision-makers.

Though seemingly inadequate, some efforts to assess the productivity of CAS were made
before SSRP project was formally launched. For example, in order to bring significant



progress in evaluation system in primary level, supported by liberal promotion policy, master
plan of BPEP Il recommended to implement continuous evaluation of the students.
Acknowledging it, Program Implementation plan (PIP) for 1999-2004 forwarded continuous
assessment of students as key element of quality education.

Recognizing CAS as a way of assessing pupils using a set of learning outcome indicators,
the approach for CAS was introduced as a pilot program in five compulsory primary
education (CPE) districts in the year 2000/01. The piloting of CAS was first introduced with
grade 1 in 2000/01 and in subsequent years with grade 2 and grade 3. In course of using the
CAS, strategies like materials development, training of teachers and monitoring of the pilot
programme were carried out. All concerned teachers were provided with training on how to
use the curriculum for teaching and assessment, how to keep students progress report in their
portfolio, how to give individual help, how to report it. Class teachers were supposed to
assess the students along with their teaching.

There as well, similar to the finding of final report of the joint evaluation of SSRP program,
final report on Effect of CAS on Student’s Achievement, Dropouts, and Attendance, 2003
revealed that the CAS did not show any fixed trend in the improvement of students’
achievement. In many cases, the study revealed that the CAS students performed low
compared to non- CAS students. Similarly, the achievement trends of the CAS students
decreased slightly over the years from grade 1 to grade 2 and from grade 2 to grade 3.

As foreseen by SSRP, initiatives on formative assessment practices were supposed to go
fruitful to ensure quality school education. It was supposed to achieve certain objectives (e.g.,
objectives as envisaged by CDC, 2056), which included (a) to evaluate learners continuously
using various tools and measures, (b) to increase the rate of learners regularity, (c) to
decrease the rate of drop-outs and repetition, (d) to minimize the stress of examination in
learners, (e) to encourage the brilliant learners and assist the poor learners, (e) to create happy
atmosphere for the learners to be regular in school, (f) to lunch liberal promotion policy
through CAS, and (g) to maximize the rate of successful achievement by the learners.

Though CAS has already walked a little distance ahead, it is yet to be fully comprehended by
parents and teachers to be preferred over summative exams. The concerned authorities are
still looking further ways for its effective implication. For example, as stated earlier,
following SSRP, one of the notable strategic interventions of the on-going SSDP is to build
on the achievement of the SSRP with an emphasis on making both formative and summative
assessment more skills and learner-centred. In this connection, it is necessary to document the
various measures and innovations targeted to make the CAS implementation effective. In
addition, there is a need for transformation of the CAS policies at various levels by ensuring
the fulfilment of roles by various stakeholders. At present the DoE, following SSDP, has
planned to ensure the effective implementation strategies of the CAS in schools. As such,
there is a timely need of comprehensive and yet contextual study on provisions made for
CAS in school education of Nepal, making meanings on its key issues, and seeking
possibilities for its effective implementation, which this study has possibly addressed.

Finding effective ways so as to integrate CAS and Letter Grading System (LGS) is another
burning issue in present assessment practices in school education of Nepal. Recently, the
GON has introduced Letter Grade System in the Examination at Secondary level (e.g. class



10 final exam) with the decision of National Curriculum Development and Evaluation
Council on December 9, 2015. The major objectives of the Implementation Guidelines were
(1) to validate the competencies gained by the students through learning to the extent possible,
(i1) to convert the scores of the students with grading letter to the letter grade at 9 levels and
(ii1) to enhance the quality of education by preventing the educational loss.

The on-going provision of grading practices (e.g., A, B, and C) in CAS has often been
criticized as being less effective in making/ covering actual assessment of student’s
performance. As such, there was need for scholarly discussion and studies on it. Likewise,
there was no clear ways to bringing together the grading practices of CAS (e.g., A, B, and C)
in CAS implemented (Basic) grades, and 9 levels letter grade (A+, A, B+, B, C+, C, D+, D,
E) practices of secondary classes (e.g. class 10 final exam).

In this context, exploring effective measures for strengthening continuous student assessment
and its implementation strategies at school level, and finding effective ways to link CAS
practices with the letter grading could hold higher value for improving the quality of learning
at school.

1.2 Initiatives to Implement CAS in School Education

Compared to traditional ones, the field of education at present has evolved toward
incorporation of new, alternative assessment practices. A common consensus is built among
education practitioners that formative assessment, if properly implemented in schools, may
work as powerful means to improve student’s learning. In this realization, the education
policy makers in Nepal have also been looking ways forward to introduce continuous
assessment of students’ learning as integral in enhancing education quality. As discussed in
introductory section of this study report, though SSRP and ongoing SSDP have adequately
focused on CAS practices and its implementation in school education, concerned authorities,
in a way or other, have been seeking effective implementation strategies from almost two
decades earlier.

The major sources of CAS related policies in Nepal are implementation manuals on primary
education curriculum (2062/2065), National Curriculum Framework (2063), Three Year
Periodic Plan (2064-67), and School Sector Reform Plan (2067-2072). The Three Year
Periodic Plan, 2064-67 stressed the implementation of step wise liberal promotion policy up
to class seven, grading students based on their achievement. Likewise, SSRP (2067-72)
stressed on the provision of continuous assessment or remedial help to the students. Here
follows a brief overview of few other documents focused to plan, policies, provisions, and
guidelines on CAS at policy level, which remained helpful in identifying gap between policy
and practices focused to un/effective implementation of CAS in Nepali schools.

e Programme Handbook on CAS, 2056
Despite various efforts made toward raising the quality of primary education, the quality
aspects were not satisfactory. All school age children were not enrolled, where the failure
rate, the repeaters rate, and the dropout rate remained alarming. Educational field on high
stakes examination, and practices on periodic written test were criticized as responsible
factors behind it. In this realization, the Ministry of Education and Sports introduced the
Continuous Assessment of Students and liberal promotion policy from the ninth periodic
plan. The Program handbook was therefore developed by CDC in 2056. This program book
mainly focused the concept and the various strategies and steps to introduce CAS and liberal



promotion policy. It came up with purposes of introducing CAS, the strategies to introduce
CAS system, the details of the programme, training of the teachers, and construction and
distribution of related materials. In addition, this handbook provided details on management
of the portfolio of the students’ evaluation (activities recording and portfolio management),
the process of maintaining students evaluation and activities recording, and follow-up and
monitoring. It also included roles of different agencies like Curriculum Development Centre,
Regional Education Directorate, District education officer, Resource Centre/ Resource Person
and School Supervisor, School/Head teachers and teachers, and guardians. The Programme
book also gave adequate space for the liberal promotion of the grade 1 to 3 students. As
provisioned there, the basic purpose of the liberal promotion was to promote the students
without taking formal tests. However, there were some requirements like the appropriate age
of promotion to upper grade, 70% attendance in the class, and outstanding results in the first
queerly test among others.

o Teachers’ Training Handbook on CAS, 2056

Following Programme Handbook on CAS, the Teachers’ Training Handbook was developed
in 2056 by the CDC, Ministry of Education, and Government of Nepal, which was published
in 2057 BS and was revised the same year. Along with the introduction of CAS, the
government set a policy of providing training to 3 teachers on CAS in each school. The
purpose of this five days training was to orient the teachers about CAS, the importance of
CAS, management of student’s portfolio, construction of student’s portfolio, and construction
of evaluation devices. The handbook was therefore designed to achieve practical knowledge,
where trainees during the training period would visit schools and carry out practical works
taking reference of the learning outcomes and observation of grade 1 classroom activities.
The training also included writing specific comment on the learning outcomes, feedback on
writing notes, and categorizing students by their level such as weak, average and good

o [Instructors' Guidebook on CAS, 2056

The objective of the Instructors’ Guidebook by CDC, Ministry of Education, Nepal, was to
provide various knowledge and skills to the teachers to enable them to be competent on
understanding and applying the CAS. Based on the 5- day long training package the
instructor’s guidebook was developed to cover the content of five days. It contained
anticipated answers on the questions focused to the need of formative assessment practices.
Answers to such questions would possibly orient teachers to promote the use of formative
assessment so as to improve the quality of teaching and learning. Similarly, it contained set of
questions related to the text on evaluation, remedial teaching, summative and formative
evaluation, and recording of students’ information related to evaluation. It also suggested the
list of evaluation tools like home work, class work, and question answer (written and oral),
discussion, drama, observation in different place (work and activities), record/portfolio and
the related aspects that can be measured by the tools and the methods of using them.
Likewise, it provided a list of answers to the questions based on the curiosity/complains of
the guardians, and teachers' problems. The trainees were required to discuss on the ways the
education record helps, and find the conclusion.

The Instructor's Guidebook also suggested about Students Portfolio Management. It sought to
answer the questions- What is meant by Students portfolio? What is liberal promotion? What
a school should prepare for using CAS? What are the points suggested for students portfolio?
What types of learning outcome are covered by the student’s progress report? There, the
trainees were required to study the description form and students portfolio and make a plan
for updating the portfolio. It also included activities like grouping of students -weak,



satisfactory and good on the basis of learning outcomes, and making remedial plan for those
students individually. Helping students to mange class themselves was another highlighted
activity.

Other activities included in the training package were related with construction of Evaluation
devices. The activities were specifically related to testing learning outcome of reading,
listening, speaking, and numerical skills and social and individual qualifies of grade 1
students contained in progress description form. It also included finding ways to help
students, who are identified as weak in course of teaching. The activity particularly suggested
the ways to grouping students, utilizing the good students in helping their peers. It also
contained ways of informing parents about supporting their children, providing more time to
help weak students, and carrying out new activities. It, in addition, discussed symptoms of
emotional condition, different incidents that may happen on the students during school. The
activity also cautioned on maintaining confidentially of the students records.

e Teachers’ Guidebook on CAS, 2056

Aimed at successful implementation of CAS, supporting the school teachers to carry it
effectively, teacher’s guidebook was developed in 2057 BS. This handbook was firmly aimed
at making the implementation of CAS successful in grade 1 to grade 3, and also the liberal
promotion policy based on the CAS. The handbook acknowledged CAS as an inevitable part
of teaching-learning activities and focused on the use of timely evaluation of the students. It
also recognized CAS as non-formal evaluation, that may take place in different time and
contexts, which specially insists on formative purposes. One of the major highlight of this
guidebook was its clearly defined roles and responsibilities of different institution which
included Curriculum Development Centre, Regional Education Directorate, District
education officer, Resource Centre/ Resource Person and School Supervisor, school/Head
teachers and teachers, and guardians. It also mentioned the criteria set for liberal promotion,
which included appropriate age to be prompted in upper grade, 70% attendance in the class,
and outstanding results in the first queerly test. In addition, the handbook mentioned further
criteria of promotion like extraordinary performance in first quarter, and/or scoring 3 marks
in the indicators of related learning outcome.

The section nine of the handbook focused on the management of students' portfolio under
CAS.

o CAS Implementation Handbook, 2067

The CAS implementation handbook is consisted of four chapters and annexes. Beginning
from the definition of evaluation, meaning, context and essentiality of the CAS and its tools,
the handbook presents various practical steps on using them effectively.

The first section is divided into five parts which includes background information
procedures of the CAS. The first Chapter entitled Concept of CAS deals with background
information and the concept of the CAS, essentiality of the CAS, methods of the CAS like
observation, the use of check list and rating scale for observation, utility of the CAS
techniques for student evaluation, record maintaining styles and glossaries of the terms used
in course of CAS implementation such as question answer and discussion, written test,
portfolio study, self evaluation, peer evaluation, contacts with parents and their responses.
The terminologies includes feedback, remedial teaching, back ground knowledge of students,
learning achievement, documenting progress report of the students, learning attitude, peer
learning, peer evaluation, student centred teaching and learning, learning styles. The Chapter
2 entitled Existing Policy related to the Implementation of the CAS presents an in-depth



review of CAS policies. Under this chapter there are four sections that deal with periodic
plan , School Sector Reform Programme ( 2067-2072) National Curriculum Framework
2063BS and the Primary Education Curriculum 2062/2065BS  and also on the
implementation strategies of the CAS. The Chapter 3 presents review on the roles of various
agencies with regard to CAS Implementation, which is followed by CAS implementation
process.

o CAS Orientation Materials, 2069

Following the development of the CAS Implementation Guide in 2068 B.S, the CDC also
developed CAS Orientation Material in 2069 BS. The Continuous Assessment of Students
(CAS) was introduced with recognition that the continuous assessment facilitates learning,
supports the students learning by doing, learning by repetition and use and practice the things
learned. It was also believed that the introduction of the CAS assist the teacher to improve
teaching and learning activities, using appropriate materials and set appropriate teaching
learning activities. The whole process of teaching learning, thus, improves the standard of
teaching as well as learning and qualitative improvements towards learning outcomes.
Keeping in mind these realities, the CAS Orientation Material in 2069 was developed to
support the teachers. This material developed as an orientation materials comprises various
contents related to concepts of evaluation, examination, tests and assessment, formative
evaluation, periodic evaluation process and quantitative evaluation, continuous assessment
cycles, introduction on/to roles and responsibilities of individuals and organization related to
CAS, and problems related to CAS and ways to address them. In fact the CAS Orientation
material 2069 is a resource material.

o The CAS Orientation and Implementation Guidebook, 2072

With purpose of helping appropriate evaluation of different aspects for improving present
learning facilitation condition at school level, this Handbook on Continuous Assessment of
Students (CAS) has been developed. It is expected that this manual will be helpful in
providing directions in most of the confusing areas of the CAS. Since CAS is a very flexible
system of evaluation the teachers would be able to use this more responsibly by using own
reasoning and thought. Though the teachers have a key role to play in CAS, this handbook
describes in detail the roles of various individual and organization in implementing CAS. The
CAS Orientation and Implementation Guidebook 2072 BS is comprised of five chapters. On
the whole the first chapter presents the details on CAS. The guidebook explains that CAS is
not only for promotion and a process of evaluation, or just assessing the performance and
identifying pass or fail. The whole essence of the CAS, however, is to ensure the continuous
use of various evaluation tools and to recognize it as an inevitable component of learning and
learning facilitation process, to identify the learning difficulties of the students and help them
address their problems and carry out the action research to address various instructional
problems

As mentioned in the guidebook, the purposes of the CAS are to ensure effective learning, and
bring expected changes among the students by means of learning facilitation. More
specifically, CAS ensures facilitation for learning, asses the status of learning, learning
problems, and behavioural changes. It is to set activity for facilitation of learning by
identifying the learning difficulties in planned way, facilitate need based learning based on
the remedial procedure, and maintain record of continuous learning and behaviour. The six
steps cycle of CAS begins from setting learning outcomes, leaning facilitation plan, learning
facilitation activities, CAS diagnosis of the good, average and weak performing students, and
finally need based learning facilitation including additional learning, facilitation, and
remedial learning facilitation.



Next, it deals with various methods of CAS such as observation including the tools such as
checklist and rating scale for observation; question answer; written test, portfolio study;
learning based on self evalution; evalution and learning from peers, parental contact and
responses. This chapter clearly describes on procedural tools such as oral presentation and
question answer, dance and movement, practical works, sports skills, role play, debate,
singing and playing, interview, and different demonstrations of skills, and other product or
prepared tools such as reporting, project work, essay, written work modelling, and written
question answer.

Review of documents as such suggested that considerable efforts have been made at
central/policy level for effective implementation of CAS. However, these initiatives may
work productive only when they are well accepted and used by concerned bodies. Some
studies e.g., final report on Effect of CAS on Student’s Achievement, Dropouts, and
Attendance, 2003, and final report of the Joint Evaluation of Nepal’s SSRP, 2016 have
already questioned the effective implementation of CAS practices in schools of Nepal. In
these regards, exploring actual practices of CAS at schools, exploring stakeholders
understandings and acceptance, and making meanings on key challenges so as to come with
further effective measures was necessary, which this research report has possibly addressed.

1.3 Purpose and Scope of the Study

The overall objective of the study was to provide a comprehensive overall independent view
on CAS, and to explore the effective measure to strengthen its implementation at the school
level. The specific objectives that the study intended to accomplish were as follows:

e To identify the provision made for Continuous Assessment System (CAS) in terms of
capacity building programs, inputs like manuals and testing tools for teachers, portfolio
for students, and support mechanism (e.g. financial and technical) to schools.

e To examine the status of CAS in terms of the practices of teachers, perception of the
stakeholders (e.g. students, school teachers, SMC, professional organization of teachers
and PTA) towards the use of the CAS.

e To identify the lessons learnt and key issues facing the effective implementation of the
CAS by the schools

e To explore the techniques to link the use of the CAS and the Letter Grade system in
examination for enhancing students learning and performance.

e To draw implications from the study and suggest action steps for effective
implementation strategies and address the challenges of school teachers in
strengthening the use of the CAS.

2. METHODOLOGY

The team followed a three-stage approach to carry this study. The inception phase included
(1) identifying sources of data, (ii) selection and size of sample districts, (iii) preparation of
research tools and timeline, (iv) arranging familiarity/ orientation workshop, and (v) pilot
testing the tools. An assessment phase that followed the inception phase included (i) field
visit, interviewing/ FGD with relevant and key stakeholders, (ii) categorizing and coding, and
(ii1) analyzing key events in reference to selective study reports and publications. A
consolidating phase, thereafter, included (i) final analysis, (ii) sharing key findings with
experts and practitioners, and (iii) report writing.



2.1 Sources of Data

Both the primary and secondary sources of data were used in this study. The major primary
sources were the interview responses from sampled schools, students, teachers, head teachers,
SMC members, PTA members, representatives of teacher union, parents, Resource Person
(RP) and DEO officials from the sampled districts. Further, interview responses from
officials of the central level educational authorities (e.g., DoE officials) were also taken as the
source of primary data. FGD was conducted among SMC and PTA members, members of
Teachers’ Union, and students separately. Classroom observation focused to CAS practices in
each sampled schools was another source of primary data.

Likewise, the major sources of secondary data included SSDP document, SSRP document,
Education Act 2073 (eighth amendment), research reports and internal monitoring reports,
review of the implementation guide on CAS 2068, CAS implementation guideline 2072BS,
existing policies on the CAS, and CAS tools 2069. Other sources of secondary data included
the documents on process of the CAS implementation, steps taken to prepare the CAS
manual and tools, capacity building of the school teachers on using the CAS, monitoring and
supervision of CAS , letter grading system implementation policy and other CAS related
articles and publications.

2.2 Selection and Size of the Sample Districts

A purposive sampling of the districts and schools to represent two EGRA implemented
districts and at least one district from each province was made, which represented all three
ecological belts i.e., Mountain, Hills and Terai. The basic unit for sampling in this study was
a school, and therefore at least 4 schools representing two from urban and two from rural area
of each sampled district were selected. A representative number of schools from each
ecological belt and province were considered. Within the ecological strata, the Kathmandu
Valley was taken as a single geographical stratum because of its dense population. Sampling
was, thus, based on few key considerations to include 16 basic strata in the sample, which
included (1) Ecological zones i.e. Mountain, Hill, Terai, and Kathmandu Valley, (ii) seven
Provinces, (ii1) 75 districts, (iv) community schools representing basic level both grades 1-5
and grade 6- 8, and (v) both rural and urban school.

The following table presents a glimpse of the study sample:

Number of Districts by Province

S.N. | Province Total No of | Mountain | Hills Terai Kathmandu
Districts Valley

1 Province No. 1 14 Dhankuta

2 Province No.2 |8 Saptari*

3 Province No. 3 13 Dolakha Kathmandu

valley**

4 Province No. 4 11 Kaski*

5 Province No. 5 12 Dang

6 Province No. 6 10 Surkhet

7 Province No. 7 9 Kailali

*The EGRA project districts


https://en.wikipedia.org/wiki/Province_No._1
https://en.wikipedia.org/wiki/Province_No._1
https://en.wikipedia.org/wiki/Province_No._1
https://en.wikipedia.org/wiki/Province_No._1
https://en.wikipedia.org/wiki/Province_No._1
https://en.wikipedia.org/wiki/Province_No._1
https://en.wikipedia.org/wiki/Province_No._1

** Multi ethnic and multilingual communities and EGRA project district (Bhaktapur)

2.3 The Study Tools and Respondents

Focus Group Discussion (FGD), key informant interview, school survey, and classroom
observation were the data gathering tools. Selection of respondents for collection of views on
the provision, status, and key issues of the CAS was made among teachers, head teachers,
students, teachers' unions, SMC, Parent Teachers Association (PTA), DEO officials, and
parents.

The study team considered the following matrix as a part of the study.

Tool Matrix
S.N. | Respondents Types of Tools
FGD Interview Observation School Survey Remarks
1 Central Level 10 ( Representation
Authorities from CDC,
NCED, OCE,
DOE and other
experts)
2 DEO
3 School Supervisors 8 One SS from
each district
4 Schools 32
Headteachers 32
6 Resource Persons 24 Three RPs from
each districts
7 School teachers 64 64 Two teachers
from
schools)
Interview
class observation
both
8 Students 64 Two FGD
each schools
9 SMC and PTA | 32 One FGD in each
Members school
11 Representatives of | 8 One FGD in each
Teachers’ Unions district

2.4 Familiarity/ Orientation Workshop

While still in the process of preparing study tools, a short familiarization workshop was
conducted in the presence of CAS experts, officials from DoE, and CDC, research team
leader, senior researchers, and field researchers. Senior researchers and field researchers were
oriented with the policy provision and technical aspects of CAS and letter grading system.
The workshop was helpful to re-visit study instruments, and to devise process for the study,
focused to policy measures to be taken to improve the CAS implementations strategies.



2.5 Pilot Testing the Study Tools

The data collecting tools were tested before actual field visit. The purpose of the pilot project
was to figure out ambiguities and shortcomings (if any) in the study tools, and particularly the
interview questions. The pilot study was conducted at two schools located in the Kathmandu
Valley, where RP, Head teacher, and teachers were interviewed. Likewise, FGD was made
among students and SMC members. DEO and school supervisor from Kathmandu district
were also interviewed. As a result of pilot study, some questions were modified from the
study tools. Specially, the directories on FGD for students were modified based on their age
group. Interview questions which respondent found difficult to understand were simplified.

2.6 Data Analysis/ Interpretation

Qualitative data were analyzed, described and interpreted through conceptualization and
explanation. More specifically, the data were analyzed under the theme of (i) Provision of
CAS (i1) Status of CAS (iii) Key Issues of Implementation of CAS, and (iv) Linkage Between
CAS and LGS.

The field data were analyzed through (a) categorizing and coding, and (b) analyzing key
experiences. After their arrival from the field, two of the field researchers were assigned to
categorize all the interview responses from different stakeholders based on interview
questions. Theme and sub-theme of the study were built. Thereafter, interview responses, and
key experiences of the respondents gathered from FGD and class observation were analyzed.
In doing so, the field experiences were constantly compared with provisions in manual
documents, which were initially reviewed for the study purpose.

2.7. Sharing of the Findings and Suggestions

Major findings and key issues were shared with experts, and CAS practitioners representing
DoE, CDC, and OCE. Intellectual discourse was made on techniques to link the use of the
CAS and the Letter Grade system in examination for enhancing students learning and
performance. Finally, report was finalized based on the inputs and comments received in the
session.

3. PROVISION FOR CAS

Various policy level documents like Programme Handbook on CAS, 2056, CAS
Implementation Handbook, 2067, and the CAS Orientation and Implementation Guidebook,
2072 have highlighted some provisions for CAS. For the purpose of this research report, so as
to explore the on-going perception and practices of different stakeholders on provision for
CAS, and to identify effective measures for strengthening it, the collected information are
interpreted/ analyzed under various sub-themes i.e., conceptual clarity on CAS, capacity
building, manuals and testing tools, student portfolio, and support mechanism. The major
purpose of this section is to be familiar with policy provisions and actual practice scenario at
schools, based on which the major challenges and possibilities are drawn in the section that
follows it.

3.1 Conceptual Clarity

The first necessary component for the effective implementation of CAS at schools was
supposed to be its conceptual clarity. If the practitioners were not clear on the basics of CAS,
its effective implementation could be questioned from very beginning. In this realization, our
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initial few interview questions to all the respondents were designed to explore the conceptual
clarity of different stakeholders on CAS. It was found that most of the respondents were
somehow aware on the reasons to implement formative assessment practice at school. Most
of the respondents came with seemingly similar reasons i.e.

- To promote quality education

- To encourage regular presence of students at school

- To reform conventional evaluation practices

- To understand and change the behaviour of students

- To assess students daily for their overall development

- To figure possible remedial for poor performing students,

- To support liberal promotion policy, and to minimize school dropouts

All these responses were similar to those as enlisted in CAS implementation manuals and
handbooks. One of the head teachers, however, understood it as formality only, which was
just to obey government policy. One teacher respondent from western Terai perceived it as
externally imposed extra burden to teachers. Likewise, another head teacher respondent
understood it in terms of making subject teachers more responsible. Interestingly, no
respondents understood it in terms of making supportive environment for child friendly
learning and evaluation. Here, it was observed that, though, most of the respondents were
conceptually clear behind the reasons to implement CAS at schools, there were still some
misapprehensions among few respondents, which included;

(1) Recognition of formative assessment as mere formality

(i1) Failure to accept CAS as means for child friendly learning and evaluation, and

(111)Identifying CAS as mere additional load to subject teachers

Next, we tried to figure out how familiar the respondents were on methods/components of
CAS. Manuals and directories, which were prepared at different time periods, have
highlighted some methods/components of CAS. So as to make CAS implementation
effective, its stakeholders, particularly the teachers and head teachers are required to be
familiar on it. We found that most of the respondents understood attendance, homework,
project work, behavioural change, and creative works as components/ methods for CAS. Few
others, though not listed in the study manuals, stressed cleanliness, ECA, handwriting, and
group work to be its essential components.

Respondents, however, missed the major methods including question-answer and discussion,
written test, portfolio studies, self-evaluation, and parental visit. Interestingly, one of the
DEO responded the method of CAS as liberal promotion, where there was seemingly a lack
of conceptual clarity even in the high level officials. Based on the focus group discussion
among students, and SMC members representing parents, we observed some other
misapprehensions. For example,

- Parents understood CAS as ‘taking test time and again, whereas
- Students understood CAS as ‘passing exam without taking test’.

Though teachers came with some innovative ideas on their own, they were less familiar with
the methods as suggested in the directories. One of the teacher respondent even responded
that none of these components, except paper pencil test was actually practiced in his/her
classroom.
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During our school visit, we observed classes, and observed how the teachers were going on
with CAS. Unfortunately, most of the teachers who were familiar with basics of CAS were
not making CAS the part of their daily teaching and learning. For example, most of the
teachers taught in traditional lecture methods. It even brought into light the seemingly gap
between knowledge and practice in case of CAS implementation.

3.2 Capacity Building

Effective continuous assessment of students requires professionally trained, experienced, and
motivated teachers. Our study of policy manuals and related documents suggested that a lot
of preparations have been made at central level for the capacity building of head teachers, and
teachers focused to effective implementation of CAS. For example, Teachers’ Training
Handbook on CAS, 2056, Instructor’s Guidebook on CAS, 2056, CAS Orientation Materials,
2069 among others have adequately stressed the need for capacity building of CAS
practitioners, and therefore have come with training packages of various forms. Considering
it, the purpose of this sub-heading is to explore on-going capacity building practices at
school, and figure out its affectivity in strengthening CAS implementation practices.

Along with the introduction of CAS, as provisioned in Teachers’ Training Handbook on
CAS, 2056, the government set a policy of providing training to 3 teachers on CAS in each
school. The purpose of this five days training was to orient the teachers about CAS, the
importance of CAS, management of student’s portfolio, construction of student’s portfolio,
and construction of evaluation devices. However, was the training package really practiced?
Most of the RPs claimed that training programs were organized in Resource Centre in their
presence. They said that training packages were launched in a way to include CAS in TPD.
Generally, RPs called teachers’ representatives for the training, who were assigned to share
gained skills to other teachers in their return to the school. Most of the trained teachers found
their skills too general that, in their return, they would find it difficult to develop test item in
proper format. In this reference, we came with few concerns in terms of capacity building
focused to CAS:

- There was seemingly lack of ‘in-school’ focused training.
- Training programs did not include (address) subject specific needs

- Training packages were inadequate (e.g., too general) to learn test item development
techniques relating it to concerned curriculum. The case was severe in higher classes,
where there was no grade teaching, particularly from class 4 to class 7.

In the views of DEO and RPs, senior subject teachers were most difficult ones to motivate
them for training. One teacher respondent who had more than a decade of teaching
experiences accepted it. ‘I have been habituated in our own conventional ways of taking
exams, why should I bother on all these at the time of retirement’, he explained. As they are
habituated with old easy-going teaching methods, most of them were not willing to adopt
themselves in alternative assessment practices, and improve themselves.

Interestingly, two of our teacher respondents from Kailali claimed that the trainers
themselves were not clear on many aspects of CAS. In our question concerned to its
productivity, most of them didn’t find the training effective. A teacher respondent from Dang
opined that it was just a reflection of lack of clarity at central policy level. She further
claimed that training programs wouldn’t ensure regular visit and feedback, and therefore,
training was just for the sake of training.

DEO and RPs in Saptari stressed that no CAS related training programs were held for last
two years. Still a high percentage of teachers were untrained. Many of the teachers were
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reported to enter without any pre-service training on CAS. Newly appointed teachers were
even not oriented on it.

Most of our Head teacher and teacher respondents participated in 1 or 2 days workshop on
CAS held in Resource Centre, which the respondents found not as effective. To the positive
side, some teachers also participated in 3 days training, initiated by ‘Educate the Children’,
where most of the respondents were positive on its affectivity. It brought into light the need
of on-the-spot demonstration as notable strength of CAS training. Such observations brought
into light some notable concerns on capacity building provisions focused to CAS practices at
schools;

- CAS training packages did not attract senior teachers with more years of experiences.
- Most often, trainers themselves were not clear on different facets of CAS.

- There was seemingly lack of continuity of trainings on CAS. It was not supported by
evaluation and feedbacks.

- Most of the newly appointed teachers entered without any pre-service training on
CAS, and most often they were not oriented as well.

- Trainings supported by on-the-spot demonstration were relatively effective.

- Teachers were not oriented on CAS (except few general ideas) in teacher preparation
classes at the universities.

3.3 Manuals and Testing Tools

In assessing various components of learning, CAS consist variety of manuals and
tools/instruments, which teachers use to make decision about their student’s progress,
including behaviours, personality traits and dexterity. CAS Program Handbook, 2056, CAS
Implementation Handbook, 2067, the CAS Orientation and Implementation Guidebook, 2072
were few manuals/directories formed in the policy level, which were supposed to guide
teachers on the ways and use of appropriate testing tools. In this line, this sub heading
explores the use of CAS related manuals, testing tools and their actual practices at schools.

In a question (how CAS related manuals are used?), one of the head teacher, and a teacher in
Saptari said that they were not provided with any CAS manuals, and therefore, they were not
aware of testing tools suggested over there. Though more teachers claimed to have used it,
most of the RPs claimed that, even though format for recording students progress were
circulated to the schools, there was lack of manuals with clear instructions. In our study of
manuals (e.g, CAS Teacher Manual, 2056), we found the availability of clear instructions for
grade 1 to grade 3 teachings. The problem with low CAS-effective schools was that the
available manuals were most often ignored by the teachers. Most of the head teachers
supported this view. HDs claimed that only few teachers have actually followed the
instructions in CAS manuals to work on format for recording student’s progress. Most of the
subject teachers, except few CAS trained teachers neither had manuals, nor studied it.

For teachers, CAS format filling was mere a forced routine work. In this line, one of the SMC
chair claimed that CAS format filling became more a technical task for teachers and head
teachers. The Chair further expressed his discontent that no teachers in fact would re-visit the
information so as to identify student’s problems and gaps in learning. Most often they were
reluctant to modify their teaching based on the information. It was also observed in ‘CAS
implemented’ schools that students progress forms were filled only at the time of periodic
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examination. In our observation, interestingly, we found that most of the teachers generalized
the comments and wrote same comments for many students.

In yet another question related to testing tools used in CAS, most of the respondents were
seemingly familiar to it. Though the respondents were familiar with testing tools as indicated
in CAS Implementation Handbook, 2067, which included class work/ class participation,
project work, creative work, behavioural change, and attendance, they came with additional
testing tools practiced at their schools. Most of them emphasized question-answer method,
observation, portfolio evaluation, cleanliness, and good conduct as often practiced CAS
testing tools at schools. Though many teachers and head teachers came with these ideas, we
observed that only few teachers actually practiced what they knew.

Relating it, we added another question- is CAS testing tools as indicated in the manuals
sufficient to assess learning achievement? Responding the question, most of the respondents
came with positive response that the testing tools were readily sufficient. However, one DEO
stressed that it has to be practiced completely for its positive outcome. Few others suggested
making provision of additional tools. For example, few RPs from different districts suggested
making testing tools relating it to learning achievement as indicated in the curriculum (CDC
has already prepared it from grade 1 to grade 3, and circulated it). A teacher, and a RP from
Kailali found the word ‘project work’ confusing. They suggested including clearly articulated
project work in the exercise of every lesson. They further suggested making the provision of
students’ workbook. A teacher in Dang suggested including cleanliness in place of project
work in grade 1 to grade 3.

Based on the information focused to the use of manuals and testing tools for CAS, following
key ideas were drawn-

- Some RP’s were reluctant to timely distribute necessary manuals on CAS to their
concerned schools.

- Head teachers, whose schools were not making considerable efforts for CAS, were
relatively unwilling to make sure if the teachers were really familiar with the
instructions as suggested in forms and manuals.

- Few RPs, HTs, and teachers said that there was lack of manuals with clear
instructions. Evaluation criteria and ways of gathering information were not clearly
defined.

- In our study of manuals prepared by CDC, we found that there were subject focused
clear instructions from grade 1 to grade 3. Possibly, teachers made general comment
without studying it. In case of higher classes (from class 4 to class 7) there were not
the availability of such manuals.

- Some teachers suggested to make CAS friendly workbooks for every subjects

- More teachers were pre-occupied with record keeping.

- For many teachers, CAS format filling was mere a forced routine work. They were
less motivated.

- Even in CAS implemented schools, student’s progress forms were filled during
periodic exams for technical purpose only.

- Many teachers (and HTs as well) were not sure in what ways the total sum of tick
marks for individual student in particular subject could be made compatible with
exam results.

- Almost same comments were simply generalized to many students while making
comments on students’ progress.
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- Most often, CAS formats were not revisited to identify students’ problems, and
therefore corrective measures were rarely taken.

One RP from Kailali with seemingly enough knowledge on CAS opined that effective
circulation of easy to use CAS formats is the most. It was to be included in the exercise of
every unit, relating it to learning achievements. When we shared this information with one of
the official from CDC, he questioned- how much to spoon-fed the teachers? He further
explained that teachers have to come with their own innovative ideas. However, only this was
not sufficient. Head teachers and teachers needed enough explanation for its use. It had to
cross the boundary of formality and technicality, and be used to enhance the student’s
performance.

3.4 Student Portfolio

The teaching learning process requires continuous follow up, and the educational progress of
the learners need frequent assessment. Generally, in making continuous assessment of
students, students’ progress report is recorded in portfolio file. Our review of literature
suggested that considerable efforts were made in central level to introduce students’ portfolio
management as integral to CAS implementation. As such, this sub heading explores the
actual use of portfolio files at schools, the ways of portfolio management, and its after-use for
the purpose of remediation.

In our question focused to the use of portfolio file, out of total respondents, 24 teachers, 17
head teachers, 9 RPs, and a school supervisor claimed that the practice was well implemented
at schools. They claimed that the models of students’ activities were well recorded there.
They claimed to use progress report forms, where suggestions were given thoroughly
studying the leaning outcomes, the social and individual qualities mentioned in the forms.
They also claimed that students were evaluated formally based on the grade wise learning
outcomes given in the curriculum, where teachers conducted additional activities in the class
and evaluated it. Most of their responses, however, were seemingly theoretical because only
few schools (mostly in lower grades) were really serious in this provision.

9 teachers, 9 HTs, 8 RPs, 4 school supervisors, and 2 DEOs out of total respondents, on the
other, claimed that the use of portfolio was not practised as essential components of CAS.
Some DEOs further said that few teachers had practiced it just for the sake of formality.

We observed that in most of the schools, where CAS implementation was seemingly
effective, portfolio was managed from grade 1 to grade 3. HTs said that most of the subject
teachers from class 4 to class 7 have found it difficult and time consuming. Concerned to it,
one of the teacher respondents from Dhankuta said that grade teachers could manage it during
class hours when their students were engaged in classroom activities. However, subject
teachers from higher class couldn’t manage time for it.

The ways of managing portfolio in CAS implemented schools were seemingly different. Only
few grade teachers made use of score 3, 2, and 1 in the form of tick marks, where scores were
also noted for social and individual qualities, as indicated on the progress report form. As
suggested in the manual, they were found to note score of all students in their related progress
report form for each quarter. Interestingly, even in the CAS implemented schools, where
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teachers worked enough to manage portfolio, it was not made the part of annual exam report
distribution. Even in the urban districts like Kathmandu, periodic CAS grades were included,
but the progress report cards were completely silent on portfolio evaluation and related
descriptions. Grade teachers from CAS-effective schools had handed students’ portfolio to
the teacher from upper grade at the time of students’ promotion.

Though there was provision of promoting students from grade 1, 2, and 3 based on CAS
tools, still paper pencil test was observed in some schools. “We manage students’ portfolio,
and keep CAS records, but take students’ written test annually because parents want to see
their children pass the written exam’ said a teacher from Dhankuta. Giving progress report of
the students to their parents, and asking them for necessary support was hardly practiced. One
of the SMC member from Dolkha, and a PTA member from Surkhet claimed that almost no
parents were provided with portfolio information about their children.

Based on the information on the actual use of portfolio files at schools, the ways of portfolio
management, and its after-use, following key points are drawn:

- Though most of the RPs and HTs claim to have practiced effective portfolio
management at their schools, it was observed only in few schools.

- Use of portfolio had become more a technical work and formality for both HTs and
teachers.

- Portfolio management in some schools was seemingly good only in the lower grades
(grade one to grade three)

- Even in the schools with seemingly good portfolio management, it was not made
essential component for student’s annual promotion. Teachers and HTs were not clear
on the ways to make evaluation of portfolio compatible with exam results.

- Most of the parents were not provided, or they were not aware of their children’s
portfolio at school.

- There was no consistency in portfolio management among teachers within school, and
nearby schools.

- In few CAS-effective schools students’ portfolio were handed to the teacher of upper
grade at the time of students’ promotion. However, in most of the schools, students’
portfolio were collected in plastic sacks and stored.

3.5 Support Mechanism

CAS implementation manual, 2067 has accepted the idea that only the effort of teachers and
head teachers may not be enough for effective implementation of CAS. It needs various
forms of supports, and clearly defined roles and responsibilities of different institution, which
includes Curriculum Development Centre, Regional Education Directorate, District
Education Office, Resource Centre/ Resource Person and School Supervisor, and even the
guardians.

Availability of adequate human resources, financial resources, and teaching resources are
vital for implementation of CAS. In this regard, CDC is responsible for development and
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distribution of CAS friendly curriculum, teacher’s manual and testing tools. Studying related
documents showed that some efforts were made in this area. CDC prepared and circulated
subject specific learning achievement index, and grading criteria from grade 1 to grade 3.
Nevertheless, most of the stakeholders found it confusing in upper classes, mostly the ways
of keeping the records of students’ learning achievement, and reporting it. Efforts for CAS
friendly curriculum were not enough.

Likewise, EHRC is responsible to make manuals and models for CAS related teachers
training and orientation. Data indicated that those manuals and models had reached the
schools only for some extent. There was no provision of CAS related in-house training. Its
practicality was, thus, questioned. The role of DEO in some district was not that much
effective in distributing CAS related educational resources at schools. For example, the
teachers and HDs from Saptari repeatedly denied of finding those manuals and resources.

Areas of weakness and teachers’ difficulties are supposed to be identified through
monitoring. SSs and RPs are responsible for this. As discussed earlier (see capacity building),
some forms of trainings and orientations for HTs and teachers were conducted in RC.
However, such trainings didn’t reach to all teachers. Few teachers were trained and oriented
at RC, and were asked to share the gained skills to other teachers at schools. Some teachers
even questioned the ability of instructors to instruct and orient them on CAS. One grade
teacher from Dhankuta, on whose class CAS implementation was seemingly effective, said
that though she needed some constructive feedback on her work, she had not found the
concerned supervisor, and RP monitoring her class room activities related to CAS.

Most of the DEO, Supervisors, and RPs blamed the reluctance of HTs to manage
instructional programs for effective implementation of CAS. HTs are supposed to direct
support and guide the teachers to assist them to make best use of CAS. Though some HTs
from CAS-effective schools exhibited their willingness, most of them were seemingly
reluctant to provide teachers with required teaching resources, guidelines, and feedbacks. One
of the HTs, whose school was seemingly doing well in implementing CAS repeatedly told
that there were no proper mechanisms to reward the schools with good performance, and
punish the schools that failed to away the policy provisions.

Support from SMC for effective implementation of CAS was minimal. FGDs with SMC
members indicated that most of them were not aware of it, except some general ideas like
liberal promotion, and mark coverage of students’ attendance and project works among
others. Same was the case with parents. ‘As most of the parents, whose children are studying
in public schools, are themselves uneducated, most of them don’t understand CAS, and
therefore, can’t support for its implementation’, said a RP from Dang. ‘No programs are
organized from any level to aware them on CAS at schools’, he added.

Based on this information, following ideas are drawn relating support mechanism for
effective implementation of CAS:

- In manuals and directories as prepared by CDC, there is clear indication of
responsibilities of every concerned authorities and personnel for effective
implementation of CAS.

17



- For some HTs and teachers, problems for its implementation gradually originated and
developed from central level. For example, CDC failed to design and distribute CAS
friendly curriculum, and course books.

- Most of the SS and RPs were occupied with other administrative tasks, and therefore
the supervision of CAS and monitoring mechanism was less effective.

- DEO, SS, and RPs seemingly failed to train all the HTs and teachers on effective
implementation of CAS. They couldn’t manage CAS related in-house trainings.

- Though there was provision of funding newly admitted students (Rs. 100) for
portfolio management, most of the schools have not received that much amount.
School lacked necessary financial/technical support for project works, and other tools
to develop psycho-social domains of students.

- SMC members were less aware of CAS practices, and no programs were conducted
from any level to aware SMC on implementing CAS at schools. As such, their
constructive feedbacks were not observed.

- In the absence of proper orientation on meaning and purpose of formative assessment,
schools found almost no supports from parents.

- There was general tendency, on the parts of teachers and HTs to blame each others.
Central level officials, on the other, blamed teachers and HTs behind poor
implementation of CA.

Arriving to this stage, it is observed that though considerable efforts were made at central
level to implement CAS at schools, the reservation was with its implementation and
monitoring. As this reservation continued for longer period of time (almost two decades),
there has been a widespread negativity about CAS in Nepali educational sectors.

4. COMMON PRACTICES OF CAS-EFFECTIVE SCHOOLS

To come with general idea that CAS implementation is not as effective in basic school
education of Nepal is partially true. There were also some schools, which were doing their
best to make effective implementation of CAS. Being familiar with basic practices of CAS-
effective schools was of higher significance because the lesson learnt over there would be
supportive evidences for its implementation at other schools. Therefore, this section has
brought into light few common practices of such schools. The common practices of CAS-
effective schools were:

- Making CAS systematic through school based operational plan. Most of these schools
had their own school calendars, where staff meetings were scheduled once a month.
CAS practices were focused in their agenda to discuss.

- Most often, a teacher (possibly the deputy head teacher) were assigned to coordinate
among teachers; to collect record files; and make supportive arrangements.

- HTs in these schools were enthusiastic and motivated to implement CAS in their
schools, where teachers were found accountable to HTs. There was timely distribution
of CAS manuals and record files.
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- In spite of the provision of LPP, most of these schools promoted students (even in
class 1-3) only after their students met minimum requirements to be promoted. Most
often, the parents of the students who failed to meet minimum requirements were
called at school for discussion.

- Most of these schools have got in-house teachers training with practical
demonstrations on the ways to implement CAS. They are technically supported by
NGOs/ INGOs working in the field of education.

- Even CAS-effective schools found it difficult to implement CAS in upper classes
(e.g., class 4 to class 7). Unlike lower grades, teachers from upper classes found it too
time consuming. It was difficult to coordinate with different subject teachers teaching
in the same class.

Most importantly, the role of teachers was vital in CAS-effective schools for its effective
implementation. As provisioned in the CAS manuals, teachers were to record different scores
obtained by each student. Teachers were found to combine the scores from various tools of
assessment such as project work, portfolio management, behavioural change etc, and used the
scores to diagnose students’ learning difficulties. Most of the teachers from CAS-effective
schools said that they would diagnose students’ learning difficulties in group (teachers
meeting). In doing so, teachers would assess their own teaching, and make themselves
creative and innovative.

5. KEY ISSUES OF CAS

In spite of the benefits CAS offers to school, as discussed in earlier sections, its practices has
not readily met the expectations. In this regard, so as to explore effective measures and
strategies to strengthen it, the study has identified some key issues, from where we can
readily search for effective implementation strategies of CAS at school level. For the purpose
of this research report, the issues are interpreted in terms of major challenges involving CAS
implementation process i.e.,

(1) Designing

(i1) Administrating
(ii1) Evaluating

(iv) Reporting

(v) Remediation and
(vi)Sustaining.

In doing so, this section has made considerable effort to organize and highlight the issues
explored in earlier sections i.e., Provision for CAS (conceptual clarity, capacity building,
manuals and testing tools, student portfolio, and support mechanism), and Status of CAS
(perception and practice of teachers in CAS-effective and non CAS-effective schools). Based
on the key issues and challenges discussed in this section, recommendations for effective
implementation of CAS are forwarded in the section that follows it.
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5.1 Challenges Involved in Designing CAS

Study showed that the key issues underlying effective implementation of CAS in Nepal was
its perceived defects in designing CAS, which involves making assessment policies, CAS
manuals and formats, testing tools, training manuals and CAS friendly curriculum. Such
defects are particularly observed both at central level, and at school level. Challenges
involved in designing CAS are shortly described below:

1. Integrating CAS and liberal promotion policy in an effective way was perceived
challenges in designing assessment policies. Most often CAS was accepted as
synonymous to liberal promotion by its stakeholders. It affected learning achievement
of students. Most of the grade teachers reported that students were promoted ignoring
minimum requirements for promotion.

2. Designing contextual CAS manuals, and curriculum as means for child friendly
learning and evaluation was another issue involved in manuals and directories
designed at central level. For example, most of the practitioner’s blamed that there
were lack of instructional manuals with clear instructions. For example, manuals
worked in particular class, or in particular geographical area, or in particular
community, didn’t work as effective in seemingly different context. Study stressed
that the major challenges in this relation involved in designing CAS friendly
workbooks for every subjects. Notably, the workbooks needed to be contextual.

3. Another issue of CAS involved in designing manuals on focused training. Training
packages were inadequate (e.g., too general) to learn test item development
techniques relating it to concerned curriculum. In this relation, teachers viewed that
trainings supported by on-the-spot demonstration would be relatively effective. Study,
in addition, showed that CAS training packages did not attract senior teachers with
more years of experiences. To design training packages in a way to motivate senior
teachers with traditional mindset was yet another issue.

4. Portfolio management, and CAS format filling in upper classes (class 4 to 7),
involving different subject teachers was mere an externally imposed burden, and
forced routine works for teachers. Portfolio management, and CAS format filling at
schools was seemingly good only in the lower grades (grade one to grade three). As
such, to design CAS policies in a way to make it easy for subject teachers entering
many classes in a single day was challenging.

5. Making provision for-and-practice-of school-based planning for CAS. To motivate
Head teachers to design proper formative assessment plan considering contextual
dynamics of concerned school was additional issue. In the absence of school level
planning and guidance on formative assessment, most teachers took the completion of
the CAS forms as a substitute for setting and marking examinations.

5.2 Challenges Involved in Administrating CAS

Study also showed that the key issues underlying effective implementation of CAS was it’s
yet another perceived defects in administrating CAS, which involves proper coordination and
supporting mechanism. Concerned to it, insufficient supply of teaching and learning
resources, lack of continuous and adequate training, largely limited to the circulation of paper
recording form, poor communication of teachers with concerned bodies, and lack of parental

20



involvement among others were frequently observed. Such challenges involved in
administrating CAS were:

1. Releasing concept of CAS from its narrow boundary of technicality. CAS practices
were observed as more a formality than actual need. Central authorities made related
policies, but stakeholders perceived it as too generic in their contextually diverged
educational scenarios. DEOs were limited on collecting filled reports and information.
As most of the supervisors claimed to be occupied with other administrative tasks,
they hardly managed time for field monitoring and supervision. HTs and teachers
limited themselves in filling the forms periodically.

2. Timely distribution of necessary manuals with clear instructions on CAS. The schools,
where CAS formats were timely distributed, there as well, most of the RPs couldn’t
guide, and clearly define evaluation criteria to subject teachers. Their training
programs did not cover the subject specific needs of teachers at school.

3. Active initiation and moderation from schools. Head teachers, whose schools were not
making considerable efforts for CAS, were relatively unwilling to make sure if the
teachers were really familiar with the instructions as suggested in forms and manuals.
Most of them failed proper monitoring of CAS practices at their school. Further, there
was lack of feedback from SMC to HTs and from HTs to teachers

4. Learner absenteeism was another issue observed in effective implementation of CAS.
Most of the public school couldn’t insure their students’ regular presence. Teachers
complained on the difficulty for formative assessment in case of frequent learner’s
absence. There were minimal parental involvement and participation in ensuring
regularity of their children at school.

5.3 Challenges Involved in Evaluating CAS

Study brought into light few challenges involved in evaluating CAS. It involved, lack of
regular record keeping, failure to make diagnostic testing, and inconsistency among teachers
in record keeping and testing. Challenges involved in evaluating CAs are shortly described
below:

1. Insuring regularity of record keeping on student’s performances was an issue. If
teachers were asked to make daily recording of student’s performances, it would be
time consuming. On the other, if record keeping was not regular, it would not ensure
the basics of formative assessment. To come with the idea how frequently student’s
performances were to be recorded was challenging.

2. Managing time for diagnostic testing of students’ performances. The main focus of
the formative evaluation is to facilitate students’ performance through the provision of
constructive feedback and remediation. Such remediations are supposed to follow
diagnostic testing of students. However, even in the CAS implemented schools, CAS
form feelings were mere a technical tasks for teachers and HTs. In upper classes,
teachers were more concerned to finish course book on time. In doing so, managing
time for diagnostic testing of students’ performance was challenging.
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3. Seeking consistencies among teachers in record keeping and testing. The practices of
record keeping and testing varied from one teacher to another. Though there were
guidelines for marking the test items and formative evaluation in lower grades (grade
1 to 3), such guidelines for higher classes were not observed. It was challenging task
for CDC to make subject/unit/lesson based project-work models and distribute it to
schools and concerned teachers. On the other, to come with answer of the question
‘how much to spoon-feed the teachers?” was an issue.

5.4 Challenges Involved in Reporting CAS

Mere making assessment of students’ performances and recording it is not enough. It has to
follow impactful reporting. In this relation, study observed challenges in reporting marks
from formative assessment. Mostly, challenge in reporting CAS involved failure of schools to
distribute descriptive reports of student’s assessment, parents’ poor educational background
and their ignorance to understand CAS progress reports,

1. Distributing descriptive report on students’ progress. Assessing learners’
achievement as a feedback and reporting learners’ achievement for improvement is
vital in CAS. However, study found that there was lack of adequate practice of
descriptive reports. In many cases, there were A, B, or C level under the heading
‘CAS’ in report cards. It lacked indicators and remedial measures.

2. Revisiting the report Most of the schools, particularly the teachers didn’t bother to
analyze the outcomes of the assessment, and report them properly. Same information
was largely generalized to many students.

3. Parents being almost no familiar to CAS. Another challenge associated with effective
reporting of CAS report was considerably poor knowledge of parents on basics of
CAS. Most of the parents were reported to expect numerical number and test position
of their children.

5.5 Challenges Involved in Remediating CAS

There were some considerable issues and challanges associated with remediating CAS.
Mostly, arranging time for constructive remediation, and preparing students' for self
assessment were challenging.

Making remediation and enrichment backed by constructive remedial instructions is integral
to students learning assessment. However, it demands time and interest from the side of
teachers. To engage in remediation practices and to finish concerned course book on time is
challenging in upper classes.

Encouraging students to observe one’s own record and make self-assessment for progress
was another challenging issue. Students' were not yet backed by general ideas of self-
assessment. Identifying ways for self-assessment, and use it for students' further progress is
challenging.
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5.6 Challenges Involved in Sustaining CAS

CAS is not one time poject. It needs continuity. In terms of sustaining CAS, making
contextual CAS provision, and minimizing growing negativity towards CAS were challnging.

1. Collaborating the overall needs and contexts of particular school and CAS policies: 1t was
observed that national provisions for CAS was seemingly too general to meet the contextual
needs of particular school. As such, collaborating the overall needs and contexts of particular
school and CAS policies was an issue. It has also something to do with raising the feeling of
ownership among teachers to make assessment tools and rating scales familiar to them.
Addressing this issue may go helpful in minimising growing negativity towards CAS among
its stakeholders.

2. Making provision for reward and punishment: Most of the stakeholders were with
common views that there was almost no provision to reward schools and teachers doing well
in implementing CAS. There was no provision to punish schools and teachers ignoring the
provisions. As such, making provision for reward and punishment so as to sustain CAS was
an issue.

6. STRATEGIC MEASURES TO LINK CAS AND LGS

Letter grading is internationally recognized system to indicate student’s performance in test.
Most testing organizations/ educational institutions make use of either five or nine letter
grades. Recently, the GON has introduced Letter Grade System (9 letter grades) in the
Examination at Secondary level (e.g. class 10 final exam) with the decision of National
Curriculum Development and Evaluation Council on December 9, 2015.

Finding effective ways so as to integrate CAS (particularly from class 1-7) and Letter
Grading System (LGS) is another burning issue in present assessment practices in school
education of Nepal. In CAS implemented schools there was generally accepted tradition to
make different column for CAS in progress report cards and assign Grade A, B, or C. Criteria
to assign grades were not suggested in the report cards. A high range difference between
these grades was the inherent problem within it, which needed to be specific. Research
participants and experts suggested to add at least two grade points (e.g., A, B, C, D, and E),
and come with proper descriptors. Criteria for the grades were to be listed in report cards.

The percentage score range of each letter grade and description can be given as follows:

A= 80% to 100% = Very Good/ Excellent
B=60% to 79% = Good

C=40% to 59% = Average

D=30% to 39% = Poor/ Below Average
E=0% to 39% = Very Poor

23



7. CONCLUSION

In spite of the seemingly considerable efforts made at policy level, the practices of CAS is
not that much effective. The reservation about the strategy is with the implementation and
monitoring. This seemingly less effective implementation of CAS for longer period of time
has given space for widespread negativity towards it. However, there are few schools which
are still spreading hope for its successful implementation. Nevertheless, mere successful
implementation of CAS is not enough. It has to ensure success of students in terms of quality
education and learning achievements. Therefore, special concentration is needed for effective
administration, evaluation, and reporting of CAS at school level, which is also reflected in the
recommendations in the section that follows it.

8. RECOMMENDATIONS
Based on the lesson learnt from this study two major recommendations in terms of capacity
building and school-based administration of CAS are forwarded.

3. Capacity building: All perspective teachers have to pass through intensive and
rigorous training on CAS. It is recommended to make provision of full time course
involving the concepts, modalities, and techniques of CAS in teacher preparation
classes of the universities. Likewise, concerned bodies need to ensure subject specific
intensive and regular in-service and ‘to the spot’ trainings on CAS. Such trainings
should be handled by experts in the area.

4. School based administering of CAS: It is recommended to make provision of a
separate continuous assessment unit in all the schools. It needs to be headed by a
senior non-teaching staff, who is accountable to the HT. This unit should be
responsible for systematic recording of all CAS related information of individual
student; and collect assessment scores from the teachers so as to make entry into the
students report sheets. This unit can further be supported by school CA committees,
consisting department heads and section in-charges.

Other recommendations are-

- The CDC may come with CAS friendly subject-specific teacher’s books for every
subject.

- RPs needs to ensure timely distribution of necessary manuals. SS and RPs need to
make proper supervision of CAS activities, ensuring direct in-touch communication
and feedbacks to teachers.

- Portfolio management and CAS format filling in upper classes (particularly class 4-7)
needs to be easy. Establishing separate school-based unit may work here.

- Schools may come with progress report card of students that reflects remedial actions
taken by teachers to improve their learning. For consistency, CDC may design and
distribute the model of such (descriptive) report cards.

- Concerned bodies have to come with the provision of reward and punishment. HTs
and teachers who fail to obey rules are to be taken actions. School may make internal
provision to reward best performing teachers on CAS.
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In making letter grade of students more specific, CDC needs to minimize grade ranges
in CAS (e.g., A, B, and C only). Instead, it may work for 5 letter grades (e.g., A, B, C,
D, and E) with proper descriptors and criteria for particular grade.

Stepping on the major findings and recommendations of present research, there is
need of a comprehensive research relating it with education, assessment of students
and roles of local bodies under federalism.
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19) TR faardl Hearsa (CSA) safgw fqendig@at THAT S Hobad= ¥ HeaTs HA< TRTET
TTHT B 7

?) e faemdl geamsT (CSA) are g Afasiars (Result) A0 FANT T AUS G 7 &A
JATSTAHT ATNT THHT FANT T AR G 7 [qamdt Wi faaruees  afavrasesdrs a<l STeHrer
feet T o B 7

13) e=aw faendi qearsT gomet (CSA) &0 AT & %A (Meesde Hdl qiaids Tedres
EUSICEACCIE S
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M fasmemsn fRear fammet weme yomelt (CSA) = <At T faerd

Q%) Fr faemdl gearsT gomelr (CSA) &1 Aifd T fadel #a=ay ar= & F&l d=<iies s

TR T, 7

) Feear faandl weamss qumelr (CSA) #1 ifaes wraraa=sr dfaus JHifdes & & g ?

%) e faemdt gearss gumelr (CSA) #7 Hifaee Fat=aaT A@uH IHIqess FRE ad &
% B ?

9) famersT MR fa=mdt Hears T qomel (CSA) @5 THEdN arsd & & T aal 7

iz) faamaaar e faamdl qeamss gomell (CSA) & FAr=aTAl 9 FReRardal dedes/

AATEEATE & FEAT TEART Teehl @ 7 THBI TATAHT FTATATAHT AT FEAT TeAWT gAIS, 7

F.9. | ores/ atwes WEeP! EANTET TATEHI FIATFITADT AT
T qeANEe
q | UTIHH AR &
3 | ofere SereTierT
o &g
3 | Fofear frem st
¥ | fqame fRverees
Y | = afeaes
% PRIGIZIRED
9 | fauTeT SR
gtafa
g | ufvras-RreeE I
e | fammdt
Qo | Rrere Afa |9
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9) forear Rrem st faaras e, =g Stades, [Ty T 3 TRERaEs ae [e?
foramdt HeaTs YUell (CSA) FRAFEITHT FH THET WH B ?
20) FMR=R fa=mdl Hearsd Yol (CSA) @5 THIEHNT arsd Fal ATHT Aead G 7

(&) Fiemar Tt Jears qumelr (CSA) T SeRTee fafr (Letter grading system) = 9%

) fe=ar faandt qearss gomer (CSA) # AR faandiess qearsy W&l &4 fafy sommsy T

qURT G 7 AT faferer TAasréar Fedr TITHUR G 7

R) =R fqandt Hearsa gumelt (CSA) ¥ #eRrsA fafg (Letter Grading System) ==l @& &l
FHAATES I3 Al 7

33) =R fa=ardt Aears= gomelt (CSA) AT #errsa fafa (Letter Grading System) @ &1 &%
FET THEATEE &1 TFS 7

¥) =R fa=mdl Hears yomelr (CSA) ¥ #i&rrs+ fafg (Letter Grading System) @Ts Tablehd
FIHT FE AN T Wb, ?

51



A study on exploring effective measures for strengthening
continuous student assessment and its implementation

strategies at schools level

faee sgaeas Ifala (SMC) X Rree-sitamas @9 (PTA) &
YRIRIERIEEH AT AfeTd 998 Sahd (FGD)

i T gawd (FGD) fafrer

%) e faardt Aeams umelt (CSA) T Te9Es
o =R faamdfl HeuarsH Yumelr (CSA) AT I9HTE
o TR Tl Hears™ Tomell (CSA) FTATEATHT TUEEEH ATHEH
o fammdiewsr 3 amfores
o frethewel fav EHRIETH! T FHETHUD AqLdT
o RIETHEF T Eprdesd! MAlAd =ebsir=
® eI HISTHT IRA AT BRaTharaesHT faandies T Rietdasd! ewmTar
® HET HISTHT TTSehT (areT
o faEmdiessd! aftad HeaTs, Afqs, THEET ¥ faeerdor
o AT PRATHRATIESH AT, HeATFH, TFITT T fageoo
o I TRIEATRT AfdsT
o ITR FEHICH AXATH ¥ [FepTs ITATHH Tl AT
o =¥ [q=mdl Hearswer Aq ¥ (a9 FA=EITqT FauHT dI=res
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A study on exploring effective measures for strengthening
continuous student assessment and its implementation

strategies at schools level

e i ae WTeHH qRIiadRIges! AT At 99 adawd (FGD)

T a9E sawa (FGD) e

&) =R femdt e qomelt (CSA) I T39es
o fHRvaY faamdl Hearsw gumedt (CSA) aeHT ¥hTs
o fv=ax fa=mdl Hearsa YOIl (CSA) FRATEITHT TUEEEH! T
o faandfezsr e aferdy

o RreTpEed [ EHTUTTH T FEATHUD AT

o [eTehEwel T TEhIdgwal [FATHT =i

®  FHET HISTAT TRA AR PRarparesar faamdies ¥ Rerwessr geAtimar
® &I HISTHT TaTsh fafy

o faEmdiessd! fatad gearsd, Afas, Twwor ¥ faeero

o AT PRATHRATIESH AL, HeATFH, TR T fageoo

o Mk TLIETTRT AlqST

o TR FEIH AV ¥ [Feprs ITATHHT Tbl AT

o =¥ Tq=mdl HeATser AMq ¥ [q¥! FATEaTH aUHT dA=Res
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A study on exploring effective measures for strengthening
continuous student assessment and its implementation

strategies at schools level

faanefiess @i @t T S9wa (FGD)

M a9 g9 (FGD) faaRrer

%) TR fa=ret Jearee qumell (CSA) I IHAMNIE TIEs

faemdiese 3 aiorer/ PRrateerT

Rrerreed [ e T FHETHE

e/ Homework 85! fAafad =repsir=

FeT FHISTAT e AfdAREd / FerhardadesHl fqandies ¥ Rardresed! F@HmhTar
FETT FISTHT TETeH! fatd

faamdiesa Hataa qears+

TETEATERT AfTSTTaTe SRR

Afaiad PRaTdTIeesd! AT/ HeATs / HeaTgadhl SATTHH

AT TET&TTRT ATASTT ThTeT /AT TRTLTHHT FHTLT TRTRT T8
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School Survey Form

1. Name of the SChoOl. .. ..ot e,
2. Address: Ward ........... VDC ............. | B3 4 (o1

3. Categorization of school: Basic / Secondary

4. Total number of students ..................... |270) Girls.......coooenn
5. Medium ofteaching: .....................oeeni

6. Total number of female teachers.........................

7. Total number of teachers ............... Male ............ Female.........

8. Awvailable facilities: Toilet [ Water [

9. Observation

Number of students ( Class-wise)

Class Boys Girls Total CSA related activities
One

Two
Three

Four

Five

Six

Seven

Total
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ECA/CCA activities held in the school during the academic years

S.N. Activities Frequency Narration

10

11.

Total

56



T .

FAT ATATET FIRH

faTeTRepr ATH -

faretor fawry

.9

TEIFH FTERe TR BRgrear

FHET ATATHT

et srwatar

QISATSTATRT TAT

® HIHMI X
® TYHTR MR
o FHE F/TEHY 8k

FET JTIET
o Td UTSH TR TR
o I fargaeqHT TaeT

foreror fafa
® TARA
® YA
o TyUr fafy

9eTer FTAATHT TART

feerrga afgaar
o T T &THATH ATITHT fATaTor
o FHWR faandieg av s

o FHWR [qardieg 99 dE<eh!

2ELSIL

T
o =X HaTsA
o T FH
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